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EDRE 4450: READING & WRITING (BIRTH—GRADE 6) 
FALL 2020 – Section .002 (13875)  

TuTh 11-12:20 – REMOTE 
Live Meetings every Thursday at 11am 

Lauren Eutsler, Ph.D. 
Zoom Office Hours: TuTh 8:00-11am 

UNT Office: Matthews Hall 206T 
 
COMMUNICATION WITH INSTRUCTOR 
Send a message to the instructor using Canvas (log in at https://unt.instructure.com/login/ldap and/or 
download the Canvas student app). Email in an emergency, lauren.eutsler@unt.edu. 
 
REQUIRED TEXTBOOK 
Tompkins, G., Campbell, R., Green, D., & Smith, C. (2017). Literacy for the 21st century (7th Ed.). 

Pearson. ISBN: 9780134813653 (print or e-text; no Revel) 
 
CATALOG COURSE DESCRIPTION 
Examines theoretical and practical aspects of emergent literacy. The course focuses on 
developmentally appropriate practices that foster motivated, strategic readers and writers. Emphasizes 
development of early language and pre-literacy skills, common school literacy practices, 
parental/societal influences, and affective elements related to early reading. Includes an additional 
course hour of field experience per week. 
Prerequisites: Admission to the Teacher Education program and DFST 3123 (Child 
Development). 
 
PURPOSE AND RATIONALE 
This course is the first of three courses that prepares teacher candidates to be effective literacy 
professionals serving children from infancy through grade 6. The current research on emergent literacy 
will serve as a foundation for investigating theoretical and practical applications of developmentally 
appropriate literacy instruction. The course emphasizes methods appropriate for preschool and early 
grade reading and writing instruction, as well as exploring a variety of resources that support the 
reading and writing skills of upper elementary-aged children. 
 
FOLIOTEK E-PORTFOLIO 
Foliotek is a software data management system (DMS) used in the assessment of your knowledge, 
skills, and dispositions relevant to program standards and objectives. You will be required to use your 
Foliotek account for the duration of your enrollment in the College of Education in order to upload 
required applications, course assignments, and other electronic evidences/evaluations as required. This 
course may require assignment(s) to be uploaded and graded in Foliotek. The College of Education 
will track your progress in your program through this data to verify that you have successfully met the 
competencies required in your program of study. All students must register in the program portfolio 
that aligns with their degree plan. Registration codes and tutorials can be found on this site: 
https://coe.unt.edu/educator-preparation-office/foliotek 
 
COURSE GOALS/OBJECTIVES 
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What are the five components of reading and how do I apply these components to design for 
instruction at all stages of birth-gr 6 reading development? 

Ø Demonstrate instructional strategies that develop vocabulary and word recognition 
skills—including alphabetic principle, phonological and phonemic awareness, and 
phonics—through scaffolded instruction for learners across the ability spectrum. 

Ø Demonstrate knowledge of instruction to develop skills of automaticity (fluency), 
listening and reading comprehension for narrative text structures through the use of 
read-aloud, shared reading, and guided reading. 

What processes and knowledge are involved in reading/writing? How do these develop over time? 
Ø Develop an awareness of the stages of writing and spelling, demonstrate knowledge 

of effective writing instruction, and design appropriate developmental writing 
activities for students. 

How does knowledge of literature and text choice impact children’s reading development? 
Ø Demonstrate familiarity with current award-winning children’s literature. 
Ø Distinguish levels of text and reading genres to provide children with an array of reading 

experiences with multiple kinds of texts. 
Ø Demonstrate effective strategies for sharing books and other resources with children, including 

multicultural materials. This includes planning for read-aloud, think-aloud, shared reading, and 
guided reading. 

How can I create a classroom that supports the literacy development of all my students? 
Ø Demonstrate knowledge of how individual learning difficulties require unique teaching 

accommodations. 
Ø Develop an awareness of L1 on English language learning. 
Ø Understand the impact of individual interests on reading motivation. 

 
PROGRAM EXPECTATIONS FOR FUTURE TEACHERS 

Ø Develop a reflective mindset about learning and teaching 
Ø Develop a sensitivity to the English Language Learner 
Ø Endorse integration in the teaching of language arts 
Ø Embrace a lifelong learner perspective 
Ø Support student-centered instruction 

 
ALIGNMENT TO TEKS, CORE SUBJECTS, PPR, & InTASC 
TEK domains for grades K-2: Print Awareness, Phonological Awareness, Phonics, Beginning Reading 
Strategies, Fluency, Vocabulary Development, Literacy Development, Comprehension of Literary 
Text: Fiction, Oral and Written Conventions, Comprehension Skills  
Core Subjects domains and competencies: 1 A-G, K; 2; 3; 4; 5; 6 AC; 7; 8 A-C; 9 A-E, G, I; 10 
PPR domains: I, II, III 
InTASC Standards: 1, 4, 5, 6, 7, 8, 9 
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EDRE 4450 ESSENTIAL CONCEPTS 
Major Reading Approaches 

• Balanced literacy/Comprehensive literacy 
• Part-to-whole instruction 
• Whole-to-part-to-whole instruction 
• Language experience approach 

 
Instructional Strategies and Materials 

• Read-aloud 
• Think-aloud 
• Shared reading 
• Echo reading 
• Shared writing 
• Interactive writing 
• Guided reading 
• Independent Reading 
• Leveled books 
• Children’s literature 
• Independent, instructional, frustration reading levels 

Instructional Components for Developing Vocabulary and Word Recognition Skills 
• Alphabetic principle 
• Phonological awareness 
• Alliteration 
• Rhyme 
• Syllable 
• Phonemic awareness 
• Phonics 
• Morpheme 
• Grapheme 

Affixes: prefix, suffix (discussed further in EDRE 4850) 
• CVC, CV, CVCe, Vowel pairs 
• Onset/ Rime 
• Word recognition 

Language systems: semantic, syntax, phonological, pragmatic 
• Structural analysis (discussed further in EDRE 4850) 
• Context clues (discussed further in EDRE 4850) 

Other Instructional Components 
• Concepts of print 
• Automaticity (fluency) 

Comprehension: literal, inferential, and evaluative 
• Listening Comprehension 
• Narrative text structure (expository text structure discussed in EDRE 4850) 
• Beginning comprehension strategies 
• Stages of spelling development 
• Stages of writing development 
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SCIENCE OF TEACHING READING STANDARDS COVERED IN THIS COURSE 
Domain I: Reading Pedagogy 
Competency 001 (Foundations of the Science of Teaching Reading): Understand foundational 
concepts, principles, and best practices related to the science of teaching reading. 
A. Demonstrate knowledge of scientifically based reading research (e.g., key findings of the National 
Reading Panel, the National Early Literacy Panel, the National Literacy Panel for Language Minority 
Children and Youth), including the key research-based components of reading instruction (i.e., 
phonemic awareness, phonics, fluency, vocabulary, and text comprehension) and the essential roles 
that oral language, writing, and motivation play in promoting reading development for students in 
prekindergarten through grade 3.  
B. Demonstrate knowledge of the Texas Prekindergarten Guidelines related to reading and the Texas 
Essential Knowledge and Skills (TEKS) for English Language Arts and Reading (ELAR) 
(Kindergarten through Grade 5). 
C.  Apply knowledge of the interconnected nature of listening, speaking, reading, writing, and thinking 
by planning reading instruction that reflects an integrated and recursive model of literacy. 
D. Demonstrate knowledge of the characteristics of students at various stages of reading development 
from learning to read, including emergent (i.e., pre-reading stage or pre-alphabetic stage), beginning 
(i.e., initial reading and decoding stage or partial- to full-alphabetic stage), and transitional (i.e., 
confirmation and fluency stage or consolidated-alphabetic stage), to reading to learn, including 
intermediate (i.e., reading-to-learn-the-new stage) and advanced (i.e., multiple viewpoints stage and 
construction and reconstruction stage), in order to help inform instructional planning and management 
of reading instruction.  
E. Recognize that decoding and encoding skills are reciprocal and develop synchronously during the 
early stages of literacy development, and demonstrate knowledge of the characteristics of students at 
various stages of spelling development (e.g., pre-communicative or pre-phonetic, semi-phonetic, 
phonetic, transitional, conventional). 
F. Demonstrate knowledge of the interrelationships between the various components of reading and the 
importance of promoting young children's development of both foundational reading skills and various 
dimensions of reading comprehension (e.g., listening comprehension, vocabulary development, literary 
analysis, analysis of informational text, responses to text) at all stages of reading development. 
G. Recognize the importance of planning and managing reading instruction in ways that not only 
promote young children's learning and skill development in reading but also nurture their development 
as lifelong readers and their self-concept as readers by creating strong associations between reading 
and feelings of enjoyment, engagement, and self-efficacy and by promoting increased awareness of 
their own thoughts, feelings, likes, and dislikes with regard to texts. 
H. Demonstrate knowledge of key principles of research-based and evidence-based reading instruction, 
including basing instruction on the standards outlined in theTexas Prekindergarten Guidelines and the 
TEKS for ELAR (Kindergarten through Grade 5); making instructional decisions based on ongoing 
assessment results; designing and implementing developmentally appropriate, standards-driven 
instruction that reflects evidence-based best practices; and ensuring that reading instruction is 
systematic, sequential, explicit, and strategic and promotes the prevention of reading difficulties. 
I. Demonstrate knowledge of factors that can affect young children's reading development, including 
the amount of time children spend daily engaged in reading, the amount of screen time children engage 
in daily, a reading curriculum that emphasizes the development of productive reading and vocabulary 
skills (e.g. phonics, structural analysis) rather than overreliance on memorization and context clues and 
that emphasizes the reading of whole texts rather than worksheets, and the use of culturally responsive 
instructional practices (e.g., call-and-response strategies). 
J. Demonstrate knowledge of the importance of using an assets-based approach when acquiring, 
analyzing, and using background information about students (e.g., familial, cultural, educational, 
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socioeconomic, linguistic, and developmental characteristics) to inform instructional planning and 
engage all students in reading. 
P. Demonstrate knowledge of the critical role that families play in young children's reading 
development, strategies for promoting collaboration with families to support all students' development 
in reading, and ways to empower families to engage in at-home reading with their child and to 
facilitate their child's reading development in various areas (e.g., using new vocabulary, practicing 
decoding skills and oral reading fluency).  
Q. Demonstrate knowledge of basic linguistic terminology and concepts used in reading instruction 
(e.g., phoneme, morpheme, inflectional suffix, derivational affix, prosody), including identifying the 
role of various language systems (e.g., phonology, morphology, syntax, semantics, discourse, 
pragmatics) involved in oral language and literacy development.  
R. Demonstrate knowledge of various instructional technologies (e.g., hardware, software, 
applications) that may be used to support young children's reading development, reading engagement, 
and motivation to read. 
Competency 002 (Foundations of Reading Assessment): Understand foundational concepts, principles, 
and best practices related to reading assessment. 
A. Demonstrate knowledge of the role of assessment in standards-based reading instruction, including 
basing reading assessment on relevant grade-level standards in the Texas Prekindergarten Guidelines 
or TEKS for ELAR (Kindergarten through Grade 5), and using data from ongoing reading assessments 
to inform instruction, to plan differentiated instruction, and to adjust instructional planning and 
delivery to meet all students' reading needs. 
C. Demonstrate understanding of the importance of using both code-based and meaning-based 
classroom reading assessments to inform instructional planning, and identify techniques for assessing 
various decoding skills (e.g., using word lists to assess recognition of high-frequency sight words; 
using word pattern surveys, pseudo-word assessments, phonics inventories, writing samples, or 
spelling inventories to assess phonics knowledge and skills; using structural analysis inventories to 
assess syllabication and morphemic analysis skills) and various dimensions of reading comprehension 
(e.g., using oral retellings, written responses, or text-based questioning to assess reading 
comprehension and vocabulary knowledge; using oral language and writing samples to analyze 
academic language and vocabulary development). 
F. Demonstrate knowledge of the distinctions between group and individual classroom reading 
assessments and the characteristics, uses, and limitations of various formal and informal reading 
assessments (e.g., miscue analyses, informal reading inventories, phonics inventories, spelling 
inventories, retellings, running records, oral reading fluency measures, use of rubrics, portfolio 
assessment, assessment of authentic reading tasks). 
I. Demonstrate knowledge of strategies for communicating a student's progress to stakeholders, 
including the student, when appropriate, and apply knowledge of strategies for providing feedback to 
young students that encourages, supports, and motivates their continued growth in reading. 
 
Domain II: Reading Developmental Foundations 
Competency 003 (Oral Language Foundations of Reading Development): Understand 
foundational concepts, principles, and best practices related to young children's development of 
oral language, including second-language acquisition, and demonstrate knowledge of 
developmentally appropriate, research- and evidence-based assessment and instructional 
practices to promote all students' development of grade-level oral language skills. 
A. Demonstrate knowledge of explicit, research-based strategies, tools, and techniques for assessing 
various aspects of students' oral language development, including their academic language 
development (e.g., knowledge and usage of sentences and grammatical structures of increasing 
complexity). 
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B. Demonstrate ability to accurately interpret the results of ongoing assessments in oral language 
development, including sentence and grammatical complexity, and to use the results to inform 
instructional planning and delivery, including differentiation strategies and interventions. 
C. Demonstrate knowledge of the continuum of oral language development as described in the Texas 
Prekindergarten Guidelines and the TEKS for ELAR (Kindergarten through Grade 5), including basic 
stages of oral language development; characteristic features of children's oral language at different 
stages of development; and the importance of providing young children with frequent, repeated, 
incremental exposures to and opportunities to use new academic language structures in meaningful 
contexts, including providing opportunities for low-risk oral language rehearsal. 
D. Recognize that individual variations in oral language development occur and that speech or 
language delays require additional support and monitoring in the early childhood education classroom 
and may warrant in-depth evaluation and/or collaboration with other professionals, if improvement is 
not achieved through classroom interventions. 
E. Demonstrate knowledge of research-based strategies and best practices for promoting students' 
understanding and use of sentences and grammatical structures of increasing complexity (e.g., 
compound sentences, complex sentences, relative clauses). 
F. Demonstrate knowledge of research-based strategies and best practices for promoting students' 
understanding and use of grade-level instructional language, including terminology and sentence 
structures used to label and describe people, things, places, and locations and to name, describe, and 
explain actions, directions, positions, sequences, locations, and categories (e.g., colors, shapes, 
textures). 
F. Demonstrate knowledge of research-based strategies and best practices for promoting students' 
understanding and use of grade-level instructional language, including terminology and sentence 
structures used to label and describe people, things, places, and locations and to name, describe, and 
explain actions, directions, positions, sequences, locations, and categories (e.g., colors, shapes, 
textures). 
Competency 004 (Phonological and Phonemic Awareness): Understand concepts, principles, and 
best practices related to the development of phonological and phonemic awareness, and 
demonstrate knowledge of developmentally appropriate, research- and evidence-based 
assessment and instructional practices to promote all students' development of grade-level 
phonological and phonemic awareness skills. 
A. Demonstrate knowledge of explicit, research-based strategies, tools, and techniques for assessing 
students' development of phonological and phonemic awareness skills. 
B. Demonstrate ability to accurately interpret the results of ongoing assessments in phonological and 
phonemic awareness and to use the results to inform instructional planning and delivery, including 
differentiation strategies and interventions. 
C. Demonstrate knowledge of the role of phonological and phonemic awareness in the development of 
literacy in an alphabetic language. 
D. Demonstrate understanding of the distinctions between phonological awareness and phonemic 
awareness and the distinctions between phonemic awareness and the alphabetic principle. 
E. Demonstrate knowledge of key concepts related to the development of phonological and phonemic 
awareness (e.g., recognizing that young children naturally attend to the meaning of language rather 
than its sounds and that larger units of sound are easier to detect and manipulate than smaller units of 
sound). 
F. Demonstrate knowledge of the phonological awareness continuum as described in the Texas 
Prekindergarten Guidelines and the TEKS for ELAR (Kindergarten through Grade 5) and apply 
knowledge of the phonological awareness continuum in order to plan and deliver instruction that is 
systematic and sequential. 
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G. Demonstrate knowledge of research-based strategies and best practices for promoting young 
children's development of phonological awareness skills. 
H. Demonstrate knowledge of research-based strategies and best practices for promoting development 
of phonemic awareness skills, including strategies that help make the concept of phonemes more 
concrete for young children (e.g., using manipulatives). 
I. Recognize that a student's home language or language variety may not include all the sounds used in 
standard English and that English learners and speakers of various dialects or regional styles of English 
may require explicit, linguistically appropriate support in order to perceive and manipulate some of the 
phonemes of standard English.  
J. Demonstrate knowledge of research-based strategies and best practices for differentiating instruction 
in phonological and phonemic awareness skills in order to address the assessed needs of all students. 
Competency 005 (Print Concepts and Alphabet Knowledge): Understand concepts, principles, 
and best practices related to the development of print concepts and alphabet knowledge, 
including understanding of the alphabetic principle, and demonstrate knowledge of 
developmentally appropriate, research- and evidence-based assessment and instructional 
practices to promote all students' development of grade-level print concepts and alphabet 
knowledge and their understanding of the alphabetic principle. 
A. Demonstrate knowledge of explicit, research-based strategies, tools, and techniques for assessing 
various aspects of students' development in print concepts and alphabet knowledge, including their 
understanding of the alphabetic principle. 
B. Demonstrate ability to accurately interpret the results of ongoing assessments in print concepts, 
alphabet knowledge, and the alphabetic principle, and to use the results to inform instructional 
planning and delivery, including differentiation strategies and interventions. 
C. Demonstrate knowledge of the continuum of development of knowledge and skills related to print 
concepts, alphabet knowledge, and the alphabetic principle as described in the Texas Prekindergarten 
Guidelines and the TEKS for ELAR (Kindergarten through Grade 5). 
D. Demonstrate knowledge of research-based strategies and best practices for promoting young 
children's development of print concepts (e.g., understanding that illustrations and print carry meaning; 
distinguishing between illustrations and print and between a letter and a word; identifying key 
conventions of print that contribute to meaning) and print and digital book-handling skills (e.g., 
identifying a book's front cover, back cover, and title page; turning pages correctly). 
E. Demonstrate understanding of the role of alphabet knowledge in reading development (e.g., 
recognizing that phonemic awareness and alphabet knowledge are key predictors of early reading 
success). 
F. Demonstrate knowledge of research-based strategies and best practices for promoting young 
children's development of alphabet knowledge, including strategies for reinforcing alphabet knowledge 
(e.g., using multisensory techniques). 
G. Demonstrate knowledge of the alphabetic principle (i.e., the understanding that letters and 
combinations of letters represent the sounds of spoken language and that phonemes have a predictable, 
systematic relationship to those letters and letter combinations) and the role of the alphabetic principle 
in reading development (e.g., interrelationships between letter-sound correspondence, phonemic 
awareness, and beginning decoding). 
H. Demonstrate knowledge of research-based strategies and best practices for promoting young 
children's development of the alphabetic principle (e.g., identifying the most common sound or sounds 
associated with each letter of the alphabet), including strategies for reinforcing the alphabetic principle 
(e.g., using articulatory feedback when teaching letter-sound relationships, encouraging engagement in 
meaningful writing using phonetic spelling). 
I. Demonstrate understanding of the role of predictable texts in promoting young children's 
development of print concepts and alphabet knowledge. 
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J. Demonstrate understanding that not all written languages are alphabetic, that many alphabetic 
languages are more phonetically regular than English, and that English learners' literacy development 
in English is affected by these factors. 
K. Demonstrate knowledge of research-based strategies and best practices for differentiating 
instruction in print concepts, alphabet knowledge, and the alphabetic principle in order to address the 
assessed needs of all students. 
Competency 006 (Phonics and Other Word Identification Skills): Understand concepts, 
principles, and best practices related to the development of phonics and other word identification 
skills, including related spelling skills, and demonstrate knowledge of developmentally 
appropriate, research- and evidence-based assessment and instructional practices to promote all 
students' development of grade-level phonics and other word identification skills and related 
spelling skills. 
B. Demonstrate ability to accurately interpret the results of ongoing assessments in phonics and other 
word identification skills, including related spelling skills, and to use the results to inform instructional 
planning and delivery, including differentiation strategies and interventions. 
C. Demonstrate knowledge of key concepts related to beginning reading, including the role of phonics 
and other word identification skills in students' development of accurate, automatic decoding; the role 
of accurate, automatic decoding in reading fluency and comprehension; the reciprocity between 
decoding and encoding; the importance of sequencing instruction in phonics according to the 
increasing complexity and relative utility of linguistic units; and the importance of providing students 
with explicit, systematic instruction in phonics and frequent practice applying new decoding skills in 
connected text. 
D. Demonstrate knowledge of the continuum of phonics skills as described in the Texas 
Prekindergarten Guidelines and the TEKS for ELAR (Kindergarten through Grade 5), from sounding 
out and blending each letter in decodable words, to recognizing VC and CVC words as units, to 
decoding more advanced words that contain increasingly complex letter combinations and/or less 
common phonics elements. 
E. Demonstrate knowledge of research-based strategies and best practices for delivering explicit, 
systematic phonics instruction (e.g., short vowels in VC and CVC words; short vowels in CVCC and 
CCVC words, first with consonant digraphs, then with consonant blends; long-vowel words spelled 
with silent e[VCe and CVCe]; long-vowel words spelled with vowel teams [CVVC]; words with an r-
controlled vowel [CVrC]; words with vowel teams that are diphthongs; words with consonant trigraphs 
or complex consonant clusters [CCCVC, CVCCC]). 
F. Demonstrate knowledge of research-based strategies and best practices for teaching common word 
patterns (e.g., word families), including explicitly teaching related spelling skills and patterns once 
students have developed basic phonics skills and orthographic knowledge. 
G. Demonstrate knowledge of the role of high-frequency words in accurate, automatic decoding of 
grade-level text and knowledge of research-based strategies and best practices for promoting students' 
accurate, automatic decoding and spelling of grade-level high-frequency words, including high-
frequency words that are not phonetically regular. 
H. Demonstrate knowledge of research-based strategies and best practices for promoting students' 
accurate, automatic decoding and spelling of words that contain common inflectional endings (e.g., -s, 
-ed, -ing, -er, -est), including teaching common orthographic guidelines related to inflections and 
connecting an inflectional ending to its grammatical meaning. 
I. Demonstrate knowledge of research-based strategies and best practices for promoting students' 
accurate, automatic decoding and spelling of common homophones, homographs, and contractions. 
J. Demonstrate knowledge of research-based strategies and best practices for teaching students how to 
self-monitor when reading connected text in order to confirm accurate decoding and comprehension, 
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including how to use semantic and syntactic clues to verify the meaning and pronunciation of 
homographs. 
K. Demonstrate knowledge of research-based strategies and best practices for reinforcing students' 
development of beginning reading skills (e.g., reading and rereading decodable texts that feature 
elements already taught, practicing applying newly taught elements in their writing). 
L. Recognize that a student's home language or language variety may not include all the sounds or 
sound sequences used in standard English and that English learners and speakers of various dialects or 
regional styles of English may require additional support in order to perceive, produce, read, or spell 
certain phonics elements (e.g., consonant clusters) or inflectional endings. 
M. Demonstrate knowledge of research-based strategies and best practices for differentiating 
instruction in phonics and other word identification skills in order to address the assessed needs of all 
students. 
Competency 007 (Syllabication and Morphemic Analysis Skills): Understand concepts, 
principles, and best practices related to the development of syllabication and morphemic analysis 
skills, including related spelling skills, and demonstrate knowledge of developmentally 
appropriate, research- and evidence-based assessment and instructional practices to promote all 
students' development of grade-level syllabication and morphemic analysis skills and related 
spelling skills. 
A. Demonstrate knowledge of explicit, research-based strategies, tools, and techniques for assessing 
various aspects of students' development in syllabication and morphemic analysis skills, including 
related spelling skills. 
B. Demonstrate ability to accurately interpret the results of ongoing assessments in syllabication and 
morphemic analysis skills, including related spelling skills, and to use the results to inform 
instructional planning and delivery, including differentiation strategies and interventions. 
C. Demonstrate knowledge of the continuum of knowledge and skills related to syllabication and 
morphemic analysis skills as described in the TEKS for ELAR (Kindergarten through Grade 5). 
D. Demonstrate knowledge of research-based strategies and best practices for teaching accurate, 
automatic decoding and spelling of compound words. 
E. Demonstrate knowledge of common syllable types in English (e.g., closed, silent e, open, vowel 
team, r-controlled, consonant + le); common syllable division patterns (e.g., VC/CV, V/CV); and 
research-based strategies and best practices for developing students' accurate, automatic decoding and 
spelling of multisyllabic words. 
F. Demonstrate knowledge of common morphemes in English (e.g., base words, roots, inflections, 
derivational affixes), including the distinction between inflectional and derivational suffixes, and 
research-based strategies and best practices for developing students' accurate, automatic decoding and 
spelling of multisyllabic words that contain two or more morphemes. 
G. Demonstrate understanding of the importance of teaching students to read common syllable types 
and morphemes as chunks in order to promote accurate, automatic decoding of multisyllabic and 
multimorphemic words and to support their ability to read increasingly complex texts with fluency. 
H. Demonstrate knowledge of research-based strategies and best practices for teaching accurate, 
automatic decoding and spelling of less common syllable types and morphemes, as well as other more 
advanced elements, including multisyllabic words with multiple sound-spelling patterns. 
I. Demonstrate knowledge of research-based strategies and best practices for teaching students how to 
use print and digital resources to determine syllabication, pronunciation, meaning, and word origin, 
including how to alphabetize a series of words to the third letter in order to facilitate their ability to use 
a variety of print resources. 
J. Demonstrate knowledge of research-based strategies and best practices for differentiating instruction 
in syllabication and morphemic analysis skills in order to address the assessed needs of all students. 



Dr. Eutsler, EDRE 4450 Master Syllabus     10 

Competency 008 (Reading Fluency): Understand concepts, principles, and best practices related 
to the development of reading fluency, and demonstrate knowledge of developmentally 
appropriate, research- and evidence-based assessment and instructional practices to promote all 
students' development of grade-level reading fluency. 
C. Demonstrate knowledge of the continuum of fluency development as described in the Texas 
Prekindergarten Guideline sand the TEKS for ELAR (Kindergarten through Grade 5), from accurate, 
automatic letter naming, to word reading, to reading connected text, to reading increasingly complex 
connected text. 
D. Demonstrate knowledge of key concepts related to reading fluency, including the key indicators of 
fluency (i.e., accuracy, rate, and prosody); the role of automaticity in reading fluency; 
interrelationships between accuracy, rate, and automaticity; the role of fluency in reading 
comprehension; interrelationships between prosody and comprehension; the importance of providing 
explicit and frequent instruction in fluency to students at all stages of reading development; and the 
importance of varying fluency instruction for students at different stages of development in decoding. 
E. Demonstrate knowledge of common factors that disrupt reading fluency (e.g., limited phonics 
knowledge; lack of automaticity in key decoding skills; limited recognition of grade-level, high-
frequency words; unfamiliarity with a text's content, vocabulary, and/or grammatical structures), and 
apply knowledge of strategies for addressing these factors. 
F. Demonstrate knowledge of research-based strategies and best practices for promoting students' 
accuracy in order to enhance reading fluency and comprehension (e.g., reteaching grade-level decoding 
skills or high-frequency words not yet mastered). 
G. Demonstrate knowledge of research-based strategies and best practices for promoting students' 
reading rate and automaticity in order to enhance reading fluency and comprehension (e.g., engaging 
students whose decoding skills are not yet automatic in oral reading or whisper reading with teacher 
monitoring for accuracy and feedback; engaging students whose decoding skills are accurate and 
automatic in silent reading with accountability for comprehension). 
H. Demonstrate knowledge of research-based strategies and best practices for promoting students' 
prosody (i.e., reading with appropriate phrasing, expression, and intonation) in order to enhance 
reading fluency and comprehension (e.g., providing explicit teacher modeling of prosody, engaging 
students in echo reading and phrase-cued reading, preteaching unfamiliar vocabulary and grammatical 
structures prior to assigning a text, engaging in readers' theatre). 
I. Demonstrate knowledge of research-based strategies and best practices for selecting texts for fluency 
practice (e.g., using decodable texts with students who are acquiring basic phonics skills, balancing 
literary and informational texts, transitioning students to a broader range of appropriate texts as they 
progress in their decoding skills). 
J. Demonstrate knowledge of research-based strategies and best practices for differentiating instruction 
in reading fluency in order to address the assessed needs of all students. 
 
Domain III: Reading Level Comprehension 
 
Competency 010 (Comprehension Development): Understand concepts, principles, and best 
practices related to the development of reading comprehension, and demonstrate knowledge of 
developmentally appropriate, research- and evidence-based assessment and instructional 
practices to promote all students' development of grade-level reading comprehension strategies. 
A. Demonstrate knowledge of explicit, research-based strategies, tools, and techniques for assessing 
various aspects of students' development in reading comprehension (e.g., inferring), including their 
development of reading comprehension strategies (e.g., self-monitoring). 
B. Demonstrate ability to accurately interpret the results of ongoing assessments in reading 
comprehension, including reading comprehension strategies and trends in student work that provide 
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insights into possible misconceptions, and to use the results to inform instructional planning and 
delivery, including differentiation strategies and interventions. 
Competency 011 (Comprehension of Literary Texts): Understand concepts, principles, and best 
practices related to the comprehension of and critical thinking about literary texts, and demonstrate 
knowledge of developmentally appropriate, research- and evidence-based assessment and instructional 
practices to promote all students' development of grade-level comprehension and analysis skills for 
literary texts. 
E. Demonstrate understanding of the importance of reading aloud high-quality, culturally relevant 
literary texts on a regular basis to develop young children's familiarity with literary texts and basic 
story structures, and apply knowledge of research-based strategies and best practices related to using 
read-alouds for this purpose (e.g., asking questions about a story as it is being read aloud; providing 
props for children to use while acting out the story; helping children construct a story map with a clear 
beginning, middle, and end; providing story cards to assist children in sequencing retellings of the 
story; encouraging children to provide sound effects through musical instruments or environmental 
noises that fit what is happening in the story; extending the story into centers for children to continue 
to explore the story in other ways). 
Competency 012 (Comprehension of Informational Texts): Understand concepts, principles, and 
best practices related to the comprehension of and critical thinking about informational texts, 
and demonstrate knowledge of developmentally appropriate, research- and evidence-based 
assessment and instructional practices to promote all students' development of grade-level 
comprehension and analysis skills for informational texts. 
E. Demonstrate understanding of the importance of reading aloud high-quality informational texts on a 
regular basis to develop young children's familiarity with informational texts, and demonstrate 
knowledge of research-based strategies and best practices related to using read-alouds for this purpose, 
including asking questions about a text as it is being read aloud, engaging students in activities related 
to the text's content, and extending an informational text into centers to continue students' interactions 
with the text's content. 
F. Demonstrate understanding of the importance of scaffolding young children's comprehension and 
analysis of informational texts and knowledge of research-based strategies and best practices related to 
this purpose (e.g., using strategic questioning and engaging students in academic conversations about a 
text's content, teaching text annotation and note-taking skills, helping students develop semantic maps 
and other graphic organizers to help clarify or reinforce a text's content or organizational structure, 
helping students generate and respond to peer questioning about a text). 
 
Domain IV: Analysis and Response 
Competency 013 (Analysis and Response): Analyze assessment data related to reading 
development in foundational reading skills and reading comprehension, and prepare an 
organized, developed written response based on the data and information presented. 
B. Demonstrate the ability to identify a significant need that a student demonstrates related to 
foundational reading skills (e.g., phonemic awareness skills, phonics skills, recognition of high-
frequency words, syllabication skills, morphemic analysis skills, automaticity, reading fluency [i.e., 
accuracy, rate, and prosody]) and to support the analysis with specific, appropriate examples from the 
student's reading performance. 
C. Demonstrate the ability to select and accurately describe an appropriate, effective instructional 
strategy or intervention to address a student's identified need in foundational reading skills. 
D. Using sound reasoning and knowledge of foundational reading skills, demonstrate the ability to 
explain the effectiveness of the selected instructional strategy or intervention to address a student's 
identified need in foundational reading skills. 
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COURSE REQUIRED ASSIGNMENTS Percentage 

Please note: This is a brief overview of each assignment. Refer to assignment specific 
guidelines posted under each assignment in Canvas. 

PROFESSIONALISM AND PARTICIPATION 
Participation and conduct of a professional nature is expected of all students. 
Professional conduct includes academic honesty, submission of work reflective 
of professionals, and respectful behavior. 5 module checkpoints (4 pts each) will 
demonstrate completion of hands-on activities. 

20 

MIDTERM 
Course content from modules 1, 2, 3. Completed in Canvas. 10 

FINAL 
Course content from modules 4, 5, 6. Completed in Canvas. 10 

CASE STUDIES 
Six case study responses to address each module. Given a challenging teaching 
scenario, develop an evidence-based response to participate in small group 
discussions in Canvas. 300-400 word response must include: evidence from 
textbook, an external source, and your own background knowledge. Refer to the 
grading rubric for expectations. 

30 

LITERATURE CIRCLES 
Join a group with 5 people and read a book no one has read or watched as a 
movie (book lists in Canvas). Outline a 4-part plan for reading the book and 
assign roles (role sheets in Canvas) for each section deadline and post to your 
private book club blog (Kidblog). Also includes a 300-word reflection. A 
synchronous group chat is highly encouraged. Refer to the grading rubric for 
expectations. 

15 

GUIDED READING LESSON PLAN  
As part of your literature circle book, each group member will develop a guided 
reading lesson plan, designed around Webb’s depth of knowledge levels of 
questioning. 

15 

GRADING 
A// 90-100% B// 80-89% C// 70-79% D// 60-69% F// below 60% 
 
Zoom meeting dates (every Thursday at 11am except holidays): 8/27, 9/3, 9/10, 9/17, 9/24, 10/1, 10/8, 
10/15, 10/22, 10/29, 11/5, 11/12, 11/19, 12/3  
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The Educator as Agent of Engaged Learning 

Improving the quality of education in Texas schools and elsewhere is the goal of programs for the 
education of educators at the University of North Texas. To achieve this goal, programs leading to 
teacher certification and advanced programs for educators at the University of North Texas 1) 
emphasize content, curricular, and pedagogical knowledge acquired through research and informed 
practice of the academic disciplines, 2) incorporate the Texas Teacher Proficiencies for learner 
centered education, 3) feature collaboration across the university and with schools and other agencies 
in the design and delivery of programs, and 4) respond to the rapid demographic, social, and 
technological change in the United States and the world. 

The educator as agent of engaged learning summarizes the conceptual framework for UNT's basic and 
advanced programs. This phrase reflects the directed action that arises from simultaneous commitment 
to academic knowledge bases and to learner centered practice. "Engaged learning" signifies the deep 
interaction with worthwhile and appropriate content that occurs for each student in the classrooms of 
caring and competent educators. "Engaged learning" features the on-going interchange between 
teacher and student about knowledge and between school and community about what is worth 
knowing. This conceptual framework recognizes the relationship between UNT and the larger 
community in promoting the commitment of a diverse citizenry to life-long learning. In our work of 
developing educators as agents of engaged learning, we value the contributions of professional 
development schools and other partners and seek collaborations which advance active, meaningful, and 
continuous learning. 

Seeing the engaged learner at the heart of a community that includes educators in various roles, we 
have chosen to describe each program of educator preparation at UNT with reference to the following 
key concepts, which are briefly defined below. 

1. Content and curricular knowledge refer to the grounding of the educator in content knowledge 
and knowledge construction and in making meaningful to learners the content of the PreK-16 
curriculum. 
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2. Knowledge of teaching and assessment refers to the ability of the educator to plan, implement, and 
assess instruction in ways that consistently engage learners or, in advanced programs, to provide 
leadership for development of programs that promote engagement of learners. 

3. Promotion of equity for all learners refers to the skills and attitudes that enable the educator to 
advocate for all students within the framework of the school program. 

4. Encouragement of diversity refers to the ability of the educator to appreciate and affirm formally 
and informally the various cultural heritages, unique endowments, learning styles, interests, and needs 
of learners. 

5. Professional communication refers to effective interpersonal and professional oral and written 
communication that includes appropriate applications of information technology. 

6. Engaged professional learning refers to the educator's commitment to ethical practice and to 
continued learning and professional development. 

Through the experiences required in each UNT program of study, we expect that basic and advanced 
students will acquire the knowledge, skills, and dispositions appropriate to the educational role for 
which they are preparing or in which they are developing expertise. 

A broad community stands behind and accepts responsibility for every engaged learner. UNT supports 
the work of PreK-16 communities through basic and advanced programs for professional educators 
and by promoting public understanding of issues in education. 

Teacher Education & Administration 

Departmental Policy Statements 

ACADEMIC DISHONESTY  
Students caught cheating or plagiarizing will receive a "0" for that particular assignment or exam [or 
specify alternative sanction, such as course failure]. Additionally, the incident will be reported to the 
Dean of Students, who may impose further penalty. According to the UNT catalog, the term "cheating" 
includes, but is not limited to: a. use of any unauthorized assistance in taking quizzes, tests, or 
examinations; b. dependence upon the aid of sources beyond those authorized by the instructor in 
writing papers, preparing reports, solving problems, or carrying out other assignments; c. the 
acquisition, without permission, of tests or other academic material belonging to a faculty or staff 
member of the university; d. dual submission of a paper or project, or resubmission of a paper or 
project to a different class without express permission from the instructor(s); or e. any other act 
designed to give a student an unfair advantage. The term "plagiarism" includes, but is not limited to: a. 
the knowing or negligent use by paraphrase or direct quotation of the published or unpublished work of 
another person without full and clear acknowledgment; and b. the knowing or negligent 
unacknowledged use of materials prepared by another person or agency engaged in the selling of term 
papers or other academic materials.  
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ACCEPTABLE STUDENT BEHAVIOR  
Student behavior that interferes with an instructor’s ability to conduct a class or other students' 
opportunity to learn is unacceptable and disruptive and will not be tolerated in any instructional forum 
at UNT. Students engaging in unacceptable behavior will be directed to leave the classroom and the 
instructor may refer the student to the Dean of Students to consider whether the student's conduct 
violated the Code of Student Conduct. The university's expectations for student conduct apply to all 
instructional forums, including university and electronic classrooms, labs, discussion groups, field 
trips, etc. The Code of Student Conduct can be found at deanofstudents.unt.edu/conduct.  
 
ACCESS TO INFORMATION – EAGLE CONNECT  
Your access point for business and academic services at UNT occurs at my.unt.edu. All official 
communication from the university will be delivered to your Eagle Connect account. For more 
information, please visit the website that explains Eagle Connect and how to forward your e-mail: 
eagleconnect.unt.edu/  
 
ADA STATEMENT  
Disabilities Accommodation: The University of North Texas makes reasonable academic 
accommodation for students with disabilities. Students seeking reasonable accommodation must first 
register with the Office of Disability Access (ODA) to verify their eligibility. If a disability is verified, 
the ODA will provide you with a reasonable accommodation letter to be delivered to faculty to begin a 
private discussion regarding your specific needs in a course. You may request reasonable 
accommodations at any time, however, ODA notices of reasonable accommodation should be provided 
as early as possible in the semester to avoid any delay in implementation. Note that students must 
obtain a new letter of reasonable accommodation for every semester and must meet with each faculty 
member prior to implementation in each class. Students are strongly encouraged to deliver letters of 
reasonable accommodation during faculty office hours or by appointment. Faculty members have the 
authority to ask students to discuss such letters during their designated office hours to protect the 
privacy of the student. For additional information, refer to the Office of Disability Access website at 
http://www.unt.edu/oda.  You may also contact ODA by phone at (940) 565-4323. 
 
ATTENDANCE 
You are expected to be in-class and attendance will be taken daily. Students are required to send a 
Canvas message to the instructor of any absence prior to the class meeting. Unless you have prior 
university approval, in-class assignments cannot be made up. Refer to the course assignment rubric, 
PROFESSIONALISM, ATTENDANCE, AND PARTICIPATION, for detailed information. 
 
COVID-19 Impact on Attendance: While attendance is expected as outlined above, it is important for 
all of us to be mindful of the health and safety of everyone in our community, especially given 
concerns about COVID-19. Please contact me if you are unable to attend class because you are ill, or 
unable to attend class due to a related issue regarding COVID-19. It is important that you communicate 
with me prior to being absent so I may make a decision about accommodating your request to be 
excused from class. If you are experiencing any symptoms of COVID-19 
(https://www.cdc.gov/coronavirus/2019-ncov/symptoms-testing/symptoms.html)  please seek medical 
attention from the Student Health and Wellness Center (940-565-2333 or askSHWC@unt.edu) or your 
health care provider PRIOR to coming to campus. UNT also requires you to contact the UNT COVID 
Hotline at 844-366-5892 or COVID@unt.edufor guidance on actions to take due to symptoms, pending 
or positive test results, or potential exposure.  While attendance is an important part of succeeding in 
this class, your own health, and those of others in the community, is more important. 
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COMPREHENSIVE ARTS PROGRAM POLICY  
The Elementary Education program area supports a comprehensive arts program to assist preservice 
and inservice teachers to design and implement curricular and instructional activities which infuse all 
areas of the arts (visual, music, theater, and movement) throughout the elementary and middle school 
curriculum. 
 
ETHICAL BEHAVIOR AND CODE OF ETHICS  
The Teacher Education & Administration Department expects that its students will abide by the Code 
of Ethics and Standard Practices for Texas Educators (Chapter 247 of the Texas Administrative Code 
www.sbec.state.tx.us) and as outlined in Domain IV: Fulfilling Professional Roles and Responsibilities 
of the Pedagogy and Professional Responsibilities (PPR) Texas Examination of Educator Standards 
(TExES); and as also addressed in codes of ethics adopted by professionals in the education field such 
as the National Education Association (NEA) and the American Federation of Teachers (AFT). 
 
EMERGENCY NOTIFICATION & PROCEDURES  
UNT uses a system called Eagle Alert to quickly notify you with critical information in the event of an 
emergency (i.e., severe weather, campus closing, and health and public safety emergencies like 
chemical spills, fires, or violence). The system sends voice messages (and text messages upon 
permission) to the phones of all active faculty staff, and students. Please make certain to update your 
phone numbers at my.unt.edu. Some helpful emergency preparedness actions include: 1) know the 
evacuation routes and severe weather shelter areas in the buildings where your classes are held, 2) 
determine how you will contact family and friends if phones are temporarily unavailable, and 3) 
identify where you will go if you need to evacuate the Denton area suddenly. In the event of a 
university closure, please refer to Canvas for contingency plans for covering course materials.  
 
GRADING AND GRADE REPORTING  
Grading rubrics for all assignments are on the Canvas course website with the assignment. Students are 
encouraged to review the grading rubrics to guide them in successfully completing all assignments. 
 
OBSERVANCE OF RELIGIOUS HOLIDAYS  
If you plan to observe a religious holy day that coincides with a class day, please notify your instructor 
as soon as possible. 
 
PROFESSIONAL ORGANIZATIONS 
International Literacy Association  
National Council of Teachers of English  
ReadWriteThink 
Literacy in Learning Exchange  
Literacy Research Association 
 
RETENTION OF STUDENT RECORDS  
Student records pertaining to this course are maintained in a secure location by the instructor of record. 
All records such as exams, answer sheets (with keys), and written papers submitted during the duration 
of the course are kept for at least one calendar year after course completion. Course work completed 
via the Canvas online system, including grading information and comments, is also stored in a safe 
electronic environment for one year. You have a right to view your individual record; however, 
information about your records will not be divulged to other individuals without the proper written 
consent. You are encouraged to review the Public Information Policy and the Family Educational 
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Rights and Privacy Act (FERPA) laws and the university’s policy in accordance with those mandates. 
 
SEXUAL DISCRIMINATION, HARASSMENT, & ASSAULT 
UNT is committed to providing an environment free of all forms of discrimination and sexual 
harassment, including sexual assault, domestic violence, dating violence, and stalking. If you (or 
someone you know) has experienced or experiences any of these acts of aggression, please know that 
you are not alone. The federal Title IX law makes it clear that violence and harassment based on sex 
and gender are Civil Rights offenses. UNT has staff members trained to support you in navigating 
campus life, accessing health and counseling services, providing academic and housing 
accommodations, helping with legal protective orders, and more. UNT’s Dean of Students’ website 
offers a range of on-campus and off-campus resources to help support survivors, depending on their 
unique needs: http://deanofstudents.unt.edu/resources_0. Renee LeClaire McNamara is UNT’s Student 
Advocate and she can be reached through e-mail at SurvivorAdvocate@unt.edu or by calling the Dean 
of Students’ office at 940-565-2648. You are not alone. We are here to help. 
 
 
OTHER FORMS OF DISCRIMINATION, HARASSMENT 
An individual who believes that they have been subjected to discrimination, harassment, or retaliation 
should immediately report the incident to the Office of Equal Opportunity. Students may also report 
such conduct to the Office of the Dean of Students. The full Policy is 
here: https://policy.unt.edu/sites/default/files/16.004_Nondiscrimination.Pub_.pdf. To file a formal 
complaint: https://edo.unt.edu/file-complaint. 
 
SPOT  
The Student Perception of Teaching (SPOT) is expected for all organized classes at UNT. This brief 
online survey will be made available to you at the end of the semester, providing you an opportunity to 
provide course feedback. I value your constructive feedback and strive to use thoughtful considerations 
to continually improve my teaching. 
 
STUDENT EVALUATION OF INSTRUCTION  
Student feedback is important and an essential part of participation in this course. The student 
evaluation of instruction is a requirement for all organized classes at UNT. This short survey will be 
made available at the end of the semester to provide you with an opportunity to evaluate how this 
course is taught.  
 
STUDENT WORK SAMPLES  
To monitor students' achievement, improve instructional programs, and publish research findings, the 
Department of Teacher Education and Administration collects anonymous student work samples, 
student demographic information, test scores, and GPAs to be analyzed by internal and external 
reviewers. 
 
SUBMITTING WORK 
Based on the assignment requirements, they may be submitted in-class, on Canvas, or Foliotek; refer to 
the assignment details for submission expectations. Each day an assignment is late, 10% will be 
deducted from the total possible score. On the eighth day, the assignment is considered missing, 
receives a zero, and cannot be made up. 
 
SUCCEED AT UNT  
UNT endeavors to offer you a high-quality education and to provide a supportive environment to help 
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you learn and grown. And, as a faculty member, I am committed to helping you be successful as a 
student. Here’s how to succeed at UNT: Show up. Find Support. Get advised. Be prepared. Get 
involved. Stay focused. To learn more about campus resources and information on how you can 
achieve success, visit success.unt.edu/. 
 
TECHNOLOGY  
The instructor provides educational technology for student use. Students are expected to silence 
personal digital devices while in class. 
 
TECHNOLOGY INTEGRATION POLICY 
The Elementary, Secondary, and Curriculum & Instruction program areas support technology 
integration to assist teacher candidates and practicing teachers to design and implement curricular and 
instruction activities which infuse technology throughout the K-12 curriculum. 
  
TExES TEST PREPARATION   
To meet state requirements for providing 6 hours of test preparation for teacher certification 
candidates, the UNT TExES Advising Office (TAO) administers the College of Education TExES 
Practice Exams. Students who want to take a practice exam should contact the TAO (Matthews Hall 
103). Students may take up to two exams per session that relate to their teaching track/field at UNT. 
Students should also plan accordingly, as they are required to stay for the entire testing period. Current 
students must meet the following criteria in order to sit for the TExES practice exams: Students must 
(1) be admitted to Teacher Education, (2) have a certification plan on file with the COE Student 
Advising Office, and (3) be enrolled in coursework for the current semester. For TExES practice exam 
information and registration, go to: http://www.coe.unt.edu/texes-advising-office/texes-exams. If you 
need special testing accommodations, please contact the TAO at 940-369-8601or e-mail the TAO at 
coe-tao@unt.edu. The TAO website is www.coe.unt.edu/texes. Additional test preparation materials 
(i.e. Study Guides for the TExES) are available at www.texes.ets.org. 

“Ready to Test” Criteria for Teacher Certification Candidates. Teacher certification candidates should 
take the TExES exams relating to their respective certification tracks/teaching fields during their early-
field-experience semester (i.e. the long semester or summer session immediately prior to student 
teaching). 

UNT CAREER CONNECT  
All undergraduate students are expected to participate in “UNT Career Connect.” Each student needs 
to set up a UNT e-portfolio for this purpose.  As a UNT student engages in real-life, career-related 
experiences in curricular and/or co-curricular settings, s/he should upload documentation of these 
experiences into his/her UNT e-portfolio.  Course instructors will help students identify appropriate 
experiences and accompanying documentation/artifacts for inclusion in the e-portfolio.  Through their 
respective e-portfolios, students are able to make connections across their student experiences and 
reflect upon their learning and skills in order to prepare them with marketable skills for careers and 
graduate degrees.  The e-portfolio also serves as a useful device for future job interviews.  Career 
Connect places emphasis on important job skills such as communication, teamwork, and critical 
thinking.  For students seeking teacher certification, these on-the-job skills will be evaluated during 
student teaching using the North Texas Appraisal of Classroom Teaching (NTACT) or its successor 
instrument.  Follow this link to learn more and to set up your personal e-portfolio: 
http://careerconnect.unt.edu/default.	 
 
WRITING POLICY  
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Teachers are judged on the accuracy of everything they write, whether it is a letter to parents or an 
email to a principal or a worksheet for students. Your written products – including, but not limited to, 
papers, lesson plans, and emails – should include appropriate and accurate spelling, grammar, 
punctuation, syntax, format, and English usage. You should expect that all assignments will be 
evaluated on these writing skills, in addition to any other expectations of a particular assignment. The 
UNT Writing Lab (Auditorium Building, 105) offers one-on-one consultation to assist students with 
their writing assignments. To use this resource, call (940) 565-2563 or visit https://ltc.unt.edu/labs/unt-
writing-lab-home. 


